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WORD OF WELCOME 

 
“The ANC – with its explicit Africanist agenda – acts as the torchbearer of the African 
population group. In each of the four elections since 1994 the ANC attained more than 60% 
of the total votes cast. If it were to happen that the ANC succeeds in winning also (say) the 
next two or three elections, this would certainly not be conducive to the health and vitality of 
South Africa’s democracy. Many people doubt whether a democracy can operate in a 
genuinely democratic way when there are such great inequalities in the racial and ethnic 
composition of the electorate as there are in South Africa. South Africa’s democratic system 
indeed faces the danger of what Alexis de Tocqueville called the ‘tyranny of the majority’. 
This is a very unfortunate state of affairs...” – Prof. Sampie Terreblance, University of 
Stellenbosch, 2014. 
 
We bid you a hearty welcome to this particular section of the module EDCC 514, which 
accounts for four of the total number of eight SAQA credits that the whole module is worth. 
This means that you have roughly forty [40] notional hours at your disposal to complete this 
part of the module. As such, it has been specifically designed to help you understand just 
four of the many different philosophical perspectives and their distinctive theoretical 
frameworks in education. For the purpose of Section ‘A’ of this module, we will refer to 
these four philosophical perspectives and their distinctive theoretical frameworks as 
“education theories” – hence the title of this section, namely “Education Theory”. We 
trust that this section of the module will provide you with a new, fresh understanding of 
education and that it will help to broaden your personal horizons – especially as far as your 
ability to reflect critically (and without emotion) on statements like the one made above 
(from the vantage point of at least one of the education theories that we will be introducing 
you to this semester), is concerned. You see, the reason is: 
 
All of us working in education need to have our beliefs and assumptions constantly 
challenged if we are to be effective agents of change and of any use to each other. 
Indeed, to be effective agents of change we as teachers need to be able to think 
independently and critically. 
 
We’ve constructed this section of the module to involve you as an active participant rather 
than as a passive consumer of the learning material. We therefore want you to regard this 
section of the module as a journey of discovery. We are here to help you and to provide you 
with the support and guidance that you might need on this journey.  
 
Being an active participant means that you will be required to read and work through the 
contents of the prescribed textbook slowly, reflectively and systematically. In the prescribed 
textbook you are constantly asked to think about your own personal response to numerous 
questions raised in the textbook. You will soon discover that the material in your prescribed 
textbook impacts significantly on educational theory and practice, and at the same time 
raises serious educational issues. 
 
As one of the human and social sciences, education is influenced by a number of 
philosophical perspectives, each with its own particular theoretical framework. In short: 
education is influenced by education theory. In order to better understand our own 
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practice and theorising in education, we need to be familiar with the basic ideas which 
characterise each of these philosophical perspectives (education theories).  Working within 
one perspective or theory, which is accepted as a regulating frame of reference, has certain 
advantages. This one perspective or theory will be truly tested, and any research undertaken 
will fit into an existing system of meaning. It will also gain much from the common 
perspective and hopefully enrich it.   Another possibility is to move freely between the four 
perspectives or theories that we will be introducing, learning from all of them and using 
whatever seems helpful and valuable. A possible danger here is a form of superficial 
eclecticism. Of course, you are not condemned either to be imprisoned within a single 
perspective (or theory) or to flit from one position to another. The important thing for you to 
appreciate is the wealth of insight to be gained from exposure to more than one perspective 
or theory and to be on the lookout for possible meeting points which might help you to pursue 
our task of critical reflection in a more meaningful way. 
 
In the light of what we have said so far, this section of the module will deal with 
 

• the relationship between different philosophical perspectives (or theories) and 
educational theory and practice 

• the influence of philosophical perspectives (or theories) on contemporary themes 
and issues of concern in educational theory and practice. 

 
With the help of this section of your Study Guide you will be equipped with the expertise and 
skills which will enable you to make a meaningful contribution to many of the contemporary 
scholarly debates about educational problems, intellectual puzzles and social conundrums.  
 
By contributing to the development of your personal learning skills and life-long learning, this 
section of the module also forms the cornerstone for developing your intellectual abilities to 
pursue advanced studies in Education or any one of the many other social sciences. 

CONTACT PERSON 
For Section “A” (Education Theory)-related academic enquiries ONLY, you may contact:  

Title and surname Faculty and School Telephone number 
and E-mail address 

Prof FJ Potgieter1 
Potchefstroom Campus: 

School of Education, 
Building B10, G27  

018-299-1992 (office) 
ferdinand.potgieter@nwu.ac.za  

 

Mr Eddie Kok 
Vanderbijlpark Campus: 

School of Education, 
Building 11B, 111C 

016 910 3755 (office) 
21190275@nwu.ac.za 

Dr Talkmore Saurombe 
or designated lecturer Mahikeng Campus: TBA TBA 

PREREQUISITES 
For the purposes of this section of the module we take it for granted that you: 

                                                
1 Your designated lecturer will only be able to answer academic, content-related questions with regard to this 
section (Section “A”: Education theory) of our module EDCC 514. All administrative questions and queries must 
please be directed to the relevant administrative staff at the Unit for Open Distance Learning. 

mailto:ferdinand.potgieter@nwu.ac.za
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• are being trained to become more and more proficient in the language of 
instruction that applies for this section of the module EDCC 514 at the North-West 
University, 

• are being equipped with sufficient, adequate and relevant knowledge and skills 
with regard to school-based education in South African schools, 

• already command sufficient, relevant knowledge and practical experience of South 
African school education, the South African school system and the broad South 
African social landscape, 

• are competent in the core areas of classroom-based management and leadership 
– i.e. with regard to teaching and accompanying school-based learners, managing 
classroom-organisational systems, physical and financial resources, managing 
classroom-based teaching and learning activities, etc. 

 
We strongly recommend that you have access to a computer (and not just a smart 
cellphone!) with Internet and E-mail facilities for the full duration of the module. Due to a 
variety of reasons personal visits to and telephonic contact with your lecturers are not always 
possible or viable. However, it is a proven fact that regular Internet and E-mail contact with 
your co-lecturers will drastically reduce the occurrence of any misunderstanding and 
problems regarding your home examination and could even eliminate them completely. 
Internet- and E-mail contact with your co-lecturers will significantly reduce the reaction time 
(i.e. the average period of time from the moment you forward your enquiry / problem to your 
lecturer, to the moment you receive an official response). 
We also make regular use of the learning platform eFundi to communicate with you. Should 
you have access to this platform, via the Internet, it would enable us to communicate 
important information to you immediately (i.e. without delay). This would – to a large extent – 
cut out confusion and avoid possible frustration. 
Lastly: most interactive opportunities and scheduled written assignments require frequent 
reference to and purposeful utilisation of appropriate and relevant scholarly literature, for 
successful completion. For the duration of this section of the module you will, therefore, need 
guaranteed and regular access the NWU library, be it via the Internet, or through regular 
personal visits to your local campus library. Please refer to the paragraph entitled STUDY 
MATTER below for further details. 

RATIONALE FOR THIS SECTION OF THE MODULE AND 
FOR THE THEORETICAL CONCEPTUAL APPROACH TO IT 
Over the past twenty years or so, South African society has arguably become a “democratic 
and non-racist society” and this so-called “transformation” has far-reaching implications for 
educational thought and practice (cf. the introductory quote above that was taken from a 
recent academic article by Prof. Sampie Terreblance of US). 
 
Since most of you are probably already working in the education/training sector, in some or 
other capacity, you almost certainly do not need us to remind you that philosophical thought 
about education in South Africa is highly-fragmented. A number of South African 
educationists are working with Marxist and neo-Marxist models, others are working within the 
more general context of what may loosely be termed “democratic liberalism” (which believes 
in the democratising of schooling and empowerment) and others still believe in the analytical 
philosophy of education – as in the quintessentially English tradition practices that survive to 
this day in universities such as Cambridge and Oxford, UCT, UKZN, WITS and Rhodes). 
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There is therefore a need to articulating, or at least begin articulating, a new discourse 
(“discourse” is another word for “scholarly discussion”) in education that will allow lecturers 
and students to empower each other and also to transform their own educational 
experiences.  
 
The sort of educational discourse we are talking about will almost certainly be initiated within 
the context of more than one particular view of education.  This discussion, if it is to have any 
sort of credibility, will take seriously relations of race, class, gender and power in the 
production and legitimisation of what constitutes personal educational experience and what 
this experience means for and to us. 
 
We are only too well aware that these issues have been ignored in the past and it is 
therefore essential that, as educators, we attend to them now as a matter of urgency. 
 
This discourse will focus on the following: 
 

• teaching as an empowering practice 

• learning as an empowering practice 

• how knowledge is constructed in human society  

• encouraging a public discourse on education that is open to all  

 
“Empowering”, “knowledge” and “public discourse”:  people cannot be empowered if they are 
locked into ways of thinking that work to oppress them. Nor can people be empowered if they 
do not have access to knowledge. Finally, it is essential that our discourse about education is 
open to all; in the past, it has been limited to the “experts”, those with specialist academic 
qualifications and those in government. One of our main aims in this section of the module is 
to help you realise that there are many voices speaking about education, and this includes 
your own voice! None of these voices should be regarded as “right” or “wrong”. We are 
interested in YOUR OWN, PERSONAL views, in YOUR OWN, PERSONAL experiences as 
a future teacher and as a student of and in the broader field of education. 
 
To be able to join in the education discussion meaningfully, you will need to be familiar with 
at least some of the philosophical perspectives discussed in the prescribed book, as well as 
in the many recommended articles found under “Resources” on our webpage and how these 
relate to education. A philosophical perspective provides the underlying theoretical 
framework we use to view and construct our world, and determines the way we think 
and act, including the way we think and act in education. 
 
Working through this section of the module will mean that you will be looking at a number of 
different philosophical perspectives, perspectives that will enable you to critically assess 
contemporary issues in education.  
 
Studying the contents of your prescribed textbook will also help you develop an awareness of 
the relationship between education and the context within which knowledge and 
understanding are created and shared.  
 
On completion of this half of your EDCC 514-module you as qualifying teacher-educator will 
understand the potential of theoretical frameworks in education for the professional 
development of teacher-educators. You will also be able to demonstrate the personal 
qualities, knowledge and skills needed for the effective utilisation of theoretical frameworks in 
education to interrogate, understand and solve education(al) problems, intellectual puzzles 
and social conundrums.  
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The rationale for the theoretical conceptual approach that we follow for this section of your 
module, is that we regard YOU, the designated novice teacher, above all as an intellectually 
reforming “agent of change”, who should never attempt to isolate the learners in your class, 
but who should give them “wings”. We believe that as novice teachers you should provide 
your learners with opportunities to ask constantly serious questions on WHAT they are 
learning, WHY they should learn it, HOW they should be learning it and what the greater 
PURPOSE is to which they should strive in their own future livelihoods with all of their 
learning actions.  

The Department of Education regards this matter of such vital importance that they have 
stated as far back as 2005 already that initial professional education of teachers should be 
understood as including formal intellectual development (including the consolidation of the 
basic tools for learning, and challenging embedded assumptions about teaching and learning 
and education in general), nurturing a commitment to the ideals of the profession, and 
training for specific tasks as a teacher-educator in particular institutional contexts.  

 
In this section of your EDCC 514-module we will deliberately not be “prescriptive”. Our 
objective is NOT to prescribe to you what you should learn, or even how you should learn it. 
Our objective is to awaken the philosopher inside you and to accompany you to the point 
where you can reflect autonomously on education as phenomenon. In this section of the 
module we therefore endeavour to highlight continuously the vital importance of critical 
reflection. For us it is especially about an in-depth search for the essence of education and 
how it could best be realised in education praxis by and through critical reflection. So, 
don’t expect us to “tell” you in this section of the module “exactly” how to complete 
your assignments. Also: don’t expect us to provide you with “exact details” of what 
“is expected” of you. This is deliberate, because we want you to express your own 
opinion! We want you to demonstrate to us not only that you can, in fact, read the 
assignment(s) given to you, but also that you are perfectly capable of understanding 
(i.e. “making sense of...”) – on your own – what you have read. We therefore repeat: 
the spoon-feeding that you might have become used to in other classes and modules 
stops right here and right now.  
 
With this in mind, please study the following story judiciously: 
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Someone once asked the writer and teacher Idries Shah the following question: 
 
"I am determined to enter upon the enterprise of seeking knowledge, and I am determined to 
succeed. Whatever sacrifices and problems this may involve, I shall read all the books, carry 
out all the exercises, travel anywhere necessary, until I reach my goal. Is there anything 
wrong with this approach?" 
 
Idries Shah answered as follows: 
 
There is a classical Sufi story about a king setting out to war. He was accompanied by 
everything necessary, from gold to arms, from fierce warriors to military bands. No detail of 
his enterprise had been forgotten. On the way he met a Dervish, a poor and lonely wanderer 
who was yet a wise man, and who was reputed to know the language of the birds. 
 
The Dervish told the king:  
 
“I know the language of the birds, and what they are saying about Your Majesty.” 
 
The King said: 
 
"Are they pleased that I am set on this path, and that I am determined to succeed?” 
 
“They are delighted, Your Majesty”, said the Dervish, “for they say: This King will ruin so 
many cities that we shall have abundant nesting-places forever among the fallen buildings.” 
 
This, said Idries Shah, is the answer to the question he was asked: you may indeed arrive at 
a goal by the methods which you mention. The questions of the effect this will have on 
others, and what your own fate will be, are not reckoned into the scheme. That is why we 
have the institution of teaching and learning: so that people will not only go forth on the path, 
but will do so in a manner which is advantageous to everything and everyone involved. 
 
For this purpose we will mainly (but not exclusively) follow an epistemological approach 
based on critical, heuristic2 enquiry. Critical, heuristic enquiry regards “knowledge” (or 
“expertise”) as emerging, relative, contextually bound, relational and communicative. 
However, such an epistemological approach does not shy away from the many 
discrepancies and unsolved issues relating to the very nature of Education Theory. By 
formulating new, fresh questions and exploring problems that may arise in the context of 
grappling with education(al) problems, intellectual puzzles and social conundrums, you, as 
novice teacher-educator, as well as your lecturer are transformed into agents of change who 
should critically revisit persistent perceptions of and around all issues educational. Our 
epistemological approach of critical, heuristic enquiry is, as such, based on the questions 
posed in the Activity Theory, the conceptual apparatus of the Critical Theory and recent 
developments in experimental learning – as interpreted, amongst others, in Enactivism3 as 
an approach to adult learning. 

                                                
3. Heuristics is the art and science of discovery and invention. It deals with strategies that people use to solve 

problems. The word is derived from the same Greek stem as "eureka":  εὑρισκω, which means "I found / 
discovered". The term was introduced by Pappus of Alexandria in the fourth century. 

3. Social constructivists have a divided view of knowledge. Knowledge is neither in the mind, nor in any mental 
representation. Everything that we understand is part of an intricate web of experience, action and interaction. 
Knowledge is a dynamic, developing phenomenon; a structure of relationships in which an individual is 
fundamentally involved with other individuals in a particular community: “Enactivism prompts educators to 
envision learning as an elaborately adaptive process wherein learners’ knowledge and identity are constantly 
emerging as they interact with their environment.” (Source: 
http://www.complexityandeducation.ualberta.ca/Glossary/g_enac.htm. Accessed on Friday, 11 September 
2014.) 

http://www.complexityandeducation.ualberta.ca/Glossary/g_enac.htm
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What this basically means, is that we will guide you through this section of the module to 
make certain value judgements about education(al) and social issues, or to interpret critically 
the meaning of theory-related events and of the experiences of all role-players involved in 
matters educational. We will expect of you from the outset to think critically and interpretively 
about Education Theory and in each case supply constructive criticism (on occasions when 
valid and sound opinions on other people's work are provided or needed). This also means 
that we will expect of you, by means of systematically scrutinising both the conditions for and 
consequences of Education Theory, as well as the multiple individual identities on the 
education(al) and social landscape that confront us on a daily basis (e.g. white, non-white, 
rural, third world, Christian, Muslim, politically liberal, politically conservative, women versus 
men, gay and lesbian, etc.) and their impact on people and institutions, to take part in a 
critical discussion on education as phenomenon in a sincere effort to assist the scholarly 
community to determine its ontological bona fides, its epistemological possibilities and its 
methodological limitations. We hope that, based on this section of your EDCC 514-module, 
you will be willing to help compile critical questions about alternative possibilities for 
education(al) praxis, which could lead to the reliable achievement of all relevant outcomes. 

STUDY MATTER 

 

This section of your study guide is divided into two parts. Part one is based on three 
chapters of a book that has specifically been prescribed for you. 

Your prescribed textbook is: 
Higgs, P & Smith, J. 2000. Rethinking our world. Juta: Cape Town (or any of the other, more 
recent editions of the same book). 
 
This prescribed textbook is available from the NWU’s official book suppliers in town. It is also 
available on and via the Internet (e.g. www.amazon.com; www.kalahari.com, etc.) and 
consists of ten chapters, of which we cover the following three: 

 

CHAPTER 4: What of an African world? 
This chapter deals with the philosophical perspective referred to as African philosophy. 
 

CHAPTER 5:  Can we change our world? 
This chapter deals with the philosophical perspective referred to as critical theory. 
 

CHAPTER 10: Where in the world are we going? 
This chapter deals with the philosophical perspective referred to as postmodernism. 
 

“We read to know that we are not alone.”  (CS Lewis) 

http://www.amazon.com/
http://www.kalahari.com/


 

 

xi 

 
Besides this prescribed book, which you are expected to buy, we also very strongly 
recommend that you please consult – AT THE VERY LEAST – the books and articles that 
you will find on our eFundi-website under the rubric “Resources”. Use these resources for 
each and every assignment, as well as for your take-home exam in this section of the 
module. Failure to do so, will almost certainly result in your being unable to achieve a 
distinction for this section of the module. You are also obliged to search for more recent 
scholarly sources on the Internet. 
 
Part two of this section of your study guide is a study unit that has deliberately been 
designed and developed around the theme of Ethics and Education by our colleague on 
the Maf(h)ikeng Campus of the NWU, Mr Mompati Setlogelo. We sincerely thank him for his 
valuable contribution to this section of your EDCC 514-module. 
 
The details of your prescribed academic article for this particular study unit on Ethics and 
education, are as follows: 
 
Ruiz, P. (2004) Moral education as pedagogy of alterity, Journal of Moral Education. 33(3) 
pp. 271-269. (This article is available in .pdf-format on our eFundi-website.) 
 
Besides your prescribed and recommended books and articles (see the rubric 
“Resources” on our eFundi-website for details), the complete contents of this section 
of your Study Guide for EDCC 514 is vitally important for the successful completion of 
this section of the module. 

HOW TO USE THIS INTERACTIVE STUDY GUIDE TO 
STUDY THIS SECTION OF THE MODULE  
In order to achieve the learning outcomes (provided later in this introductory section) of this 
particular section of your module you need relevant information. You may refer to five main 
sources of information: 
 

• your own existing experiences and corpus of knowledge about different 
philosophical perspectives and their distinctive theoretical frameworks in 
education, 

• this section of your study guide, 

• the guidance of your lecturer and his/her co-lecturer(s), 

• your prescribed textbook mentioned above, 

• all the recommended reading (in the form of articles, newspaper columns, etc.) 
that will be published for your convenience under the rubric “Resources” on the 
dedicated eFundi-website for this particular module (EDCC 514). 

 
You must not only gather information, but also use it to become interactively involved in 
constructive activities to solve specific problematic situations with which you will be faced. In 
order to do so, you have to take part in various types of individual and / or co-operative 
activities. This includes such activities as reading, reflecting, problem-solving, summarising 
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ideas, preparing for and attending contact sessions, discussing ideas and possible problems 
with others, as well as preparing prescribed portfolio assignments for assessment purposes. 
In the text you will find tasks, questions and comments aimed at encouraging you to be able 
to react “off the cuff”. It is specifically meant to guide you to make sense of the theoretical 
and deeply reflective nature and contents of this section of the module. It will enable you to 
learn with understanding and achieve the set outcomes. The cost of this journey to your 
desired destination of success is constructive, purposeful, cumulative, self-directed and self-
regulated studying. 

 
It is highly recommended that you keep copies of all your responses to the interactive 
opportunities included. We suggest that you consider copying them down in a separate book 
and / or save them electronically (on a hard drive, an external hard drive, CD or USB flash 
drive). Use clear cross-references in your notes and the relevant study units and sections in 
this study guide. Another strong recommendation is that you discuss your ideas on and the 
outcomes of your activities, as well as your answers to the included interactive opportunities 
with other colleagues, and also with your lecturer / facilitator. Remember: working together to 
find solutions is better than getting stuck and staying stuck. Also remember to adjust and 
change your notes as and when necessary (for example, when you gain new insight which 
may cause you to rethink certain issues...) 
Above all, you should be prepared to take full responsibility for your own learning process. 
Do not shy away from asking for assistance when needed. The key is: (a) purposeful 
consultation, (b) mutual support and (c) focused co-operation. 

 
In order to assist you, topics or themes are often presented as interactive thought triggers, 
e.g. problems that have to be solved. In solving such problems the flow of events almost 
always follows a classical pattern consisting of the following steps: 

• Understand the question. 
• Do your best to find out exactly what IS the phenomenon (“thing”) that you are 

confronted with. 
• What is the problem with this phenomenon? Formulate the problem for yourself. 

Gather adequate relevant information from the available sources that may help to 
solve the problem. Start with a short review of the relevant study matter before 
digging deeper. 

• Plan one or more strategies to solve the problem. 
• Adopt and customise the strategy (strategies) to help you solve the problem. 
• Evaluate the outcomes of each strategy. 
• Reflect on the process followed to solve the problem. 
• Draw conclusions. 
• Take action / write a report, etc. 
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ACTION VERBS 

 
The following list serves as an indication of what to do when certain verbs are used to 
indicate activities. For your convenience an example is given of each one to illustrate its use. 
These action verbs are also used in the wording of the interactive opportunities and portfolio 
assignments which apply in this Study Guide. 

• Describe 
Report on the characteristics or nature of something, or how it works. 
EXAMPLE: Describe the functions of authentic dialogue . 

• Discuss / Distinguish 
Comment on something in your own words. This often requires debating two different 
viewpoints or two different possibilities. 
EXAMPLE:  Discuss the differences between dialogue and dialectic. / Distinguish between 
dialogue and dialectic. 

• Discuss critically 
Criticise, judge and / or interpret while discussing something. 
EXAMPLE: Provide a critical discussion of the teacher-educator’s role during co-operative 
learning. 

• Define 
Give an accurate meaning of a concept.  
EXAMPLE: Define Ontology. 

• Demonstrate 
Include examples and discuss them to prove that you understand how a process works or 
how a concept is applied in real-life situations. 
EXAMPLE: Demonstrate how you would go about implementing an in-service training 
programme in authentic dialogue for the staff at your school. 

• Evaluate  
Determine the value or merit of something, or pass judgement on something. 
EXAMPLE: Evaluate the view of educational ethics from a poststructuralist perspective. 

• Assess 
The word “assessment” originates from the Latin verb assidere, which means: (a) to help 
along, (b) to sit very closely to … and (c) to watch closely. The aim is to be accountable or 
answerable for something. Gather information in order to make sensible decisions based on 
that information, to assist individual learners with regard to their own learning. 
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EXAMPLE:   Assess the first quarter's teaching and learning activities at your school and 
determine to which extent they resulted in effective learning by your own learners and what 
you need to do during the second quarter to ensure the promotion of continued effective 
learning by your learners. 

• Give an overview 
Emphasise the main features, structures or general principles of a theme or idea, without the 
finer detail, but with somewhat more detail than in the case of “name", "list" or “state”. 
EXAMPLE:  Give an overview of the main dialogical features of Paulo Freire’s 
Pedagogy of the Oppressed. 

• Give an example 
Provide a practical illustration of a concept or process. 
EXAMPLE:  Give an example of the implementation of Interpretivist scholarship in your 
favourite school subject. 

• Identify 
Give the essential characteristics or aspects of a phenomenon. 
EXAMPLE:  Identify the characteristics of Critical Pedagogy as epistemological paradigm. 

• Illustrate 
Draw a diagram or sketch of a representation of something, or give an example to explain it. 
EXAMPLE:  Explain the historic origin of the concept “Socratic dialogue” and illustrate the 
applicability of these historic insights on the dialogue-related workshops initiated at your 
school. 

• Criticise 
Indicate whether you agree or disagree with a certain statement or view by judging it and 
interpreting it from a specific framework / paradigm. 
EXAMPLE:   Critically comment on the so-called “heuristic pedagogical” view of scientific 
enquiry. / Criticise the so-called “heuristic pedagogical” view of scientific enquiry from a 
social constructivist perspective. 

• List 
Provide a list of names, facts or items asked for without describing or explaining them (a 
particular order or category may or may not be specified). 
EXAMPLE:    Briefly list the most important personal qualities of a teacher-as-philosopher. 

• Motivate (or, more correctly, “Justify”) 
Give an explanation of the reasons for your views or statements.  
EXAMPLE:   State your own view on Philosophy of Education. Substantiate your answer. 

• Name / Mention 
Briefly name something without providing details. 
EXAMPLE:    Name the seven roles of the educator and mention how they could be realised 
by accessing Education Theory. 
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• Analyse 
Identify parts of a concept. 
EXAMPLE:  Analyse Michael Apple’s view of participatory democracy. 

• Summarise 
Give a structured overview in your own words of the key or most important aspects of a 
theme. 
EXAMPLE:  Summarise the key implications of Critical Pedagogy in the learning area of 
Life Orientation. 

• Essay 
Give a comprehensive report on a topic. 
EXAMPLE:  Write an essay on contemporary critical pedagogical views of the teacher-
as-philosopher. 

• State 
Supply the required information without discussing it. 
EXAMPLE:   State four essential criteria that every good “theory” should meet. 

• Explain 
Clarify or give reasons for something in your own words. 
EXAMPLE:   Explain the application of the ... model. 

• Compare 
Point out the similarities and the differences between two objects or matters. 
EXAMPLE:  Compare the process-product-view on teaching with the ontological 
contextual view. 

The following action verbs are also used often: 

• Indicate 
Point out something, make it known, or briefly state it. 

• Debate 
Follow a questioning attitude and hold a formal argument. 

• Comment 
Briefly state your own opinion about a topic. 

• Mind mapping 
Outline the main concepts of a topic by drawing a diagram and completing or linking the 
concepts in telegram style. 

• Reflect 
Mull over and contemplate something. 
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• Clarify 
Make something clear enough to see or understand it. 

WHAT IS MEANT BY CERTAIN CONCEPTS / TERMS USED 
IN THIS SECTION OF YOUR STUDY GUIDE? 

 
As mentioned previously, we repeatedly use words and concepts such as “remember”, 
“understand”, “apply”, “analyse”, “evaluate”, “assess”, “create”, etc. in both the text of this 
Study Guide and in the interactive opportunities and your portfolio assignments. It is crucial 
that you understand exactly what we mean when we use these words / concepts and 
therefore we would like to approach this issue from a slightly different angle. In the table 
below we tried to indicate that:  
• words / concepts such as those used above, actually refer to cognitive events,  
• each of these cognitive events requires of you as novice teacher-educator to do 

something specific, and  
• each cognitive event has a whole group of “action verbs” usually associated with it.  

Cognitive events What you, as novice teacher, 
should be able to do Examples of action verbs 

Remember Retrieve relevant knowledge from 
your long-term memory. 

Recognise, recall, define, 
describe, identify, list, match, 
reproduce, select, state. 

Understand Construct meaning from 
information and concepts. 

Paraphrase, interpret, give 
examples, classify, 
summarise, deduce, 
compare, discuss, explain. 

Apply 

Perform a procedure or use a 
technique in a given situation. This 
may mean that you will have to 
implement procedures regularly or 
will have to determine which 
procedure should be used in a 
particular situation.  

Change, demonstrate, 
predict, bring in relation to, 
indicate how, solve, 
determine. 

Analyse 

Split information into smaller parts 
and determine how the parts relate 
to each other and to an overall 
purpose or structure.   

Analyse, compare, contrast, 
organise, distinguish, 
examine, illustrate, point out, 
link, explain, differentiate, 
organise, assign. 

Evaluate 
Make a judgement, based on your 
critical interpretation of relevant 
criteria and standards.    

Comment, check, criticise, 
judge, review, discriminate, 
justify, interpret, support. 

Create 
Combine elements to form a 
cohesive or functional whole; 
reorganise elements to form a new 

Combine, design, plan, 
rearrange, reconstruct, 
rewrite, generate, produce. 
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Cognitive events What you, as novice teacher, 
should be able to do Examples of action verbs 

pattern. 

ASSESSMENT IN THIS SECTION OF YOUR MODULE 
Kindly note that “rote learning” does not form part of the intention of this section of the 
module. We are not in interested in testing your powers of memory/recall. We are, however, 
interested in finding out how well you understand the contents of your study guide, the 
relevant chapters from your prescribed textbook, as well as all other relevant recommended 
reading (consult “Resources” on our webpage for Section “A” of this module) and whether 
you can relate all this content to educational conundrums. 
 
This is why, in Section “A” of this module, our assessment of a few popular philosophical 
perspectives and their distinctive theoretical frameworks in education are based on the 
following tasks: 
1. active continuous participation, such that it reflects understanding of your study guide 

and prescribed textbook for this section of your module as well as reading beyond the 
listed references, 

2. a series of four online, multiple-choice assessment opportunities (counting ten marks 
each) based on both our study guide, as well as the content on our eFundi-webpage. 
This first online quiz covers the introduction to our study guide, as well the basic 
introductory bits on our eFundi-webpage. The other three online quizzes cover the key 
concepts introduced in each of the study units in our module. Together, these four 
written, multiple-choice assessment opportunities will make up 40% of your final mark. 
The remaining 60% of your participation mark is made up in the following manner: 

• a written paragraph assignment (maximum 500 words – bibliography excluded) 
counting for 20% of your final mark. The details of this written paragraph 
assignment have already been made available to you via the relevant eFundi-
webpage for this section of our module. 

• the design and development of a “hailing frequencies open: messaging the 
future” report based on your own, personal understanding and interpretation of 
one, or a combination of the education theories that we have studied this year. 
This “hailing frequencies open: messaging the future” report should be addressed 
to and aimed at your peers of the distant future – whosoever they might be and 
from where-ever they might by studying South African education from. It counts 
for the remaining 40% of your final mark in and for Section “A“ of our module 
EDCC 514. Please consult our webpage for all the relevant details of this, our 
“hailing frequencies open: messaging the future” assignment. 

3. To conclude your understanding of the four study units, these assignments will 
specifically address and include the following issues: 

• evidence of your ability to use philosophical perspectives and their distinctive 
theoretical frameworks in education to place any education(al) problem (including 
ethics-related problems) within the context of educational, training or teaching 
praxis;  

• evidence of your ability to formulate appropriate questions to interrogate 
theoretically any particular education(al) problem (including ethics-related 
problems);  
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• evidence of your ability to use Internet sources, search engines and databases 
like EBSCOhost to locate relevant literature regarding the identified education(al) 
problem (including ethics-related problems);  

• evidence of your ability to write a logical and coherent literature review of limited 
scope that relates to this particular education(al) problem (including ethics-related 
problems);  

• evidence of your ability to make appropriate and relevant inferences about the 
education(al) problem (including ethics-related problems), based upon the 
available scholarly literature and to draw justifiable theoretical conclusions.  

4. Your mark for this section of the module will be calculated according to the directives of 
A.1.38 and A.8.7.4 (refer to official “A”-rules of the NWU) regarding the relation 
between all your assessment marks as indicated by the outcomes for this section of 
your module (refer to regulation ON.4.1 in the official Calendar of the NWU). 

 

DEADLINE FOR SUBMISSION OF YOUR FINAL “HAILING 
FREQUENCIES OPEN: MESSAGING THE FUTURE” 
ASSESSMENT OPPORTUNITY 
The last date on which you will be allowed to submit (electronically, via eFundi) your final 
“hailing frequencies open: messaging the future” assignment for assessment purposes, has 
been communicated to you on our eFundi-website in all the relevant places. Please study our 
webpage meticulously in this regard. 

MODULE PLAN 

This section of the module consists of the following four Study units: 

Study unit 1 What of an African world? African philosophy ................................ 30 

Study unit 2 Can we change the world? Critical theory ....................................... 35 

Study unit 3 Where in the world are we going to? Postmodernism .................... 43 

Study unit 4 Ethics and education ......................................................................... 47 

LEARNING OUTCOMES 

 
The purpose of the module EDCC 514, is to guide you, as a PGCE student, to:  
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(a) make certain value judgements about education(al) and social issues,  
(b) critically interpret the meaning of theory-related events and of the experiences of 

all role-players involved in matters educational,  
(c) think critically and interpretively about the place and role of Education Theory in 

Education praxis,  
(d) systematically scrutinise both the conditions for and consequences of Education 

Theory, as well as the multiple individual identities on the education(al) and social 
landscape that will confront them on a daily basis (e.g. white, non-white, rural, 
third world, Christian, Muslim, politically liberal, politically conservative, women 
versus men, gay and lesbian, etc.) and their impact on people and institutions,  

(e) take part in in-class critical discussions on education as phenomenon in an effort 
to assist the scholarly community to determine its ontological bona fides, its 
epistemological possibilities and its methodological limitations. 

Teacher Competences developed by means of the module  
 
This section of the module seeks, specifically, to develop your teacher’s roles of assessor, 
leader, scholar, researcher and lifelong learner, by:  

• broadening and deepening your vision of education(al) reality, 

• by introducing you to the notions of “worldview” and “ideology” and to the pivotal 
role that your own worldview plays in all attempts to employ education theory to 
enter into authentic dialogue with people who embrace different worldviews, 

• developing your competence of establishing your own vision of the education(al) 
reality, as well as your ability to apply that vision in understanding and 
interpreting education-related events and critical national and international issues 
in your own classroom and broader school-based practices. 

 
It is important to acquire knowledge in order to be able to reflect critically on your own 
teaching/training practice and contemporary issues in education. Knowledge is an essential 
part of education. The purpose of this section of the module is to help you to 
 

• acquire a reasonable knowledge base in respect of a number of philosophical 
perspectives and their particular theoretical frameworks 

• develop information processing skills 
 
It is for these reasons that we specifically intend to: 
 

• provide you with the concepts and vocabulary needed to assess critically the 
claims that are made about the nature and aims of education and teaching  

• provide you with the conceptual tools and experience necessary for creative and 
independent thought 

• help you develop an understanding of the relationship between education and the 
context in which knowledge is created 

• expose you to a problem-centred approach to educational discourse 

• encourage you to interact critically with contemporary issues in education 
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ASSESSMENT CRITERIA 

SPECIFIC OUTCOMES ASSESSMENT CRITERIA 
After completion of this section of the module 
EDCC 514 (Education Theory), the student 
should be able to demonstrate: 
 

• an informed understanding, as well as 
an integrated knowledge of a range of 
education theories, ideas and concepts 
that mark the current social science and 
educational landscape; 

• a theoretically rigorous and 
conceptually integrated level of 
competence to apply some of the major 
education(al) theories, ideas and 
concepts within their future educational 
practices as professional educators 
working in various contexts (schools, 
clinics, colleges, universities, 
parastatals, NGOs, development 
organisations and in government 
departments); and 

• an ability to apply theoretical 
understandings to the conduct of basic 
research in education and to extend 
their theoretical insights based on the 
results of empirical inquiry. 

Students will know that the outcomes have 
been realised if they are able to execute the 
following:  
 

• show by example an understanding of 
pertinent theoretical concepts and 
ideas essential to dealing with a 
problem in his / her own life world; 

• justify, with reference to certain 
arguments and sources of information, 
the role played in thought and praxis 
by a person’s ideology, religion, 
personal world view, philosophy of life, 
political commitment, value system, 
etc.; 

• argue, from a particular theoretical, 
ideological, world view position, a set 
of related concepts or ideas, and 
present possible answers to a 
selection of life world issues; 

• produce theoretically and conceptually 
convincing oral as well as written 
evidence of their familiarity with the 
major lines of debate with respect to a 
few selected life world issues; 

• define and distinguish between certain 
important concepts and ideological / 
world view positions; 

• interpret theory about certain selected 
issues as sources of meaning and as 
guides to reflection and choice with 
regard to action; 

• grasp the relationship between theory 
and praxis with respect to a series of 
selected life world issues; 

• produce theoretically and conceptually 
convincing oral as well as written 
evidence of their awareness of the 
variety of contexts in which theory 
might apply; 

• show by example a sensitivity to 
current ethical issues, problems and 
trends in South Africa; and 

• evaluate, appraise and justify critically 
(with due reference to applicable 
theory, concepts and ideas) reasons 
for favouring a particular solution to an 
ethical (or ethics-related) problem. 
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What all this means in common old conversational English, is that you, as a student, are 
expected to do the following: 

• Carefully read through and interact with the content of your prescribed book by 
working through the set of self-study questions included in your study guide. 

• Identify the main ideas in your prescribed book by 
 distinguishing fact from opinion 
 distinguishing argument from illustration 
 prioritising ideas according to significance or other criteria 
 identifying the main characteristics or ideas of the various philosophical 

perspectives 

• Commit the main ideas to memory by acquiring an overview of the characteristics 
of a range of philosophical perspectives. 

• Reflect on issues concerned with the main ideas of several philosophical 
perspectives. 

 

We hope that, as a student teacher, you will eventually be able to achieve the general 
outcome of this particular section of your module. This is to argue clearly and powerfully, 
because you can: 
 

• clearly explain your particular or preferred frame of reference (philosophical 
perspective and its distinctive theoretical framework in education)  

• acknowledge that there are other significant and opposing viewpoints 

• describe, in detail, the educational context in which you and others work 

• explain key social and educational issues in clear, direct and brief terms 

STUDY ICONS 

 

Test the state of your 
knowledge/insight. 

 

General overview. 

 

Important information. 

 

Outcomes. 

 

Practical example. 

 

Study tips. 

 

List of concepts with or 
without explanations. 

 

Assignment.  
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Introductory remarks. 

 

Estimated time needed to 
study. 

 

Now study the following 
section / explanation / 
discussion thoroughly. 

 

Read the prescribed material 
in the text book / an article, 
etc. 

 

Date of submission.   

 

SELF-STUDY QUESTIONS 
We have compiled a set of self-study questions on three of the ten chapters in your 
prescribed textbook and we suggest that you work through these questions systematically by 
recording your answers in a workbook of your own for future reference and study purposes. 
Your assignments and the examination will be based on these questions and it is therefore 
advisable to give these questions your serious attention. 

CHAPTER 4: What of an African world? 
1. What does African philosophy have its roots in? 
2. When did written philosophy in Africa emerge? 
3. What distinguishes Western thought from African thought? 
4. Where can we trace the earliest forms of written African philosophy to? 
5. Who was one of the earliest and best-known North African philosophers? 
6. Give two examples of traditional African social and political communalism. 
7. What methods of enquiry are employed by African philosophy? 
8. Name the central ethical idea in traditional African philosophy and indicate what it 

means. 
9. Name four proponents of African philosophy. 
10. What can African philosophy do? 
11. Where does African philosophy fail? 
12. What does African philosophy challenge? 
13. What would be the consequences for us if we ignored African philosophy as a method 

of enquiry in philosophy? 
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CHAPTER 5: Can we change our world? 
1. What do we call the method of enquiry in philosophy that wants to change or “beat” the 

system? 
2. What is the most famous version of critical theory? 
3. Name four theorists who promote(d) critical theory. 
4. What philosophy claims that power structures not only drive our economic and social 

life, but actually affect the way we think? 
5. Describe four identifying characteristics that mark the work of critical theorists. 
6. What does critical theory help us to do? 
7. Where does critical theory fail? 
8. What do we call the method of enquiry in philosophy that is concerned with the nature 

of systems? 
9. How does systems theory see things? 
10. According to systems theory, how should we approach a problem? 
11. Who is one of the most famous systems theorists? 
12. What would be the consequences for us if we ignored critical theory as a method of 

enquiry in philosophy? 

CHAPTER 10: Where in the world are we going to? 
1. What method of enquiry in philosophy has dominated Western society in the last two 

centuries? 
2. How would you define modernism? 
3. What, according to modernism, will govern the ideal world?  
4. What does postmodernism tell us? 
5. Identify four aspects of the human condition that postmodernism examines. 
6. Name four thinkers who are associated with postmodernism. 
7. What philosophies are related to postmodernism and why? 
8. What does postmodernism help us to do? 
9. Where does postmodernism fail? 
10. What is postmodernism a response to? 
11. What would be the consequences for us if we ignored postmodernism as a method of 

enquiry in philosophy? 
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TO ASSIST YOU: A POSSIBLE CLASSIFICATION TABLE 
You can use your prescribed textbook, recommended readings, study guide and assignment 
answers to summarise all your work for this section of the module in a table to make studying 
easier for the examinations. This table concentrates only on the four study units covered in 
this section of the module, namely African philosophy, Critical Theory, Postmodernism and 
Ethics and education. We are sure that you will be able to adapt this classification table so 
that it suits your own, personal learning needs: 

 African 
Philosophy Critical Theory Postmodernism Ethics and 

education 
Proponents 
 
 
 

    

Country of origin 
 
 
 

    

Main ideas 
 
 
 

    

Advantages 
 
 
 

    

Disadvantages 
 
 
 

    

Ideas on learning 
and teaching 
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PARAGRAPH WRITING ASSIGNMENT 
Please refer to our eFundi-website for Section “A” (Education Theory) for all relevant details 
concerning our paragraph writing assignment for this academic year.  
 

HINTS FOR ANSWERING YOUR PARAGRAPH WRITING ASSIGNMENT 
 
Do not go into much detail in trying to solve the “practical problem”; in other words, do not 
give long explanations of what one would do to “solve” the problem. Remember: we are all 
students of and in Education. Our job is NOT to fix. Our only job is to try and understand. 
Nothing more and nothing less… We therefore want you to suggest theoretically-based 
solutions, i.e. solutions originating from the theoretical framework that you have used. It 
should be clear: The emphasis in your paragraph needs to be on the theoretical 
framework, per se and NOT on so-called “practical” in-classroom exercises and/or 
pedagogic models. 
 
Whether you might be familiar or unfamiliar with the art of academic writing, we politely 
suggest that consider structuring your paragraph by telling us briefly (a) what you are going 
to do, (b) why you are going to do it, (c) how you are going to do it (i.o.w. why should 
we, as members of the academic community be taking an interest in all of this) and (d) 
what you hope to learn from this assignment that we (as the combined body of 
scholarship on the subject) might not already know. In the next set of sentences of your 
paragraph, you should explain to your readers – complete with relevant and correct 
references from the academic literature, of course – how you understand the relevant 
education theory(-ies) that you are considering using as polished lenses through which you 
are going to interrogate the conundrum that you were given to ponder. SECRET: Be concise. 
Get to the point as quick as you can! Next, please apply the relevant education theory(-ies) 
to the conundrum as it has been stated in the paragraph-question itself. It is at this point that 
you should use the relevant education theory(-ies) to defend your own, unique argument. It is 
also at this point in the paragraph where you will be describing what you believe to be the 
real underlying predicament that seems to underpin the question. Hereafter, you may end 
your paragraph with a couple of thoroughly formulated conclusions. It should state the 
advantages and disadvantages that are applicable to the real implied intellectual conundrum 
contained in the question. 
 

FINAL ASSESSMENT OPPORTUNITY 
Please refer to our eFundi-website for Section “A” (Education Theory) for all relevant details 
with regard to our final assessment opportunity for this academic year. 
Kindly note that this particular assessment opportunity contributes 40% towards your final 
mark, as already explained above. Again: this ONLY applies to Section “A” of our module. 
Please contact your designated lecturer for Section “B” (Education Law) to find out how your 
marks in that section of our module will be calculated. 
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Note: Should you pass this final assessment opportunity, you will NOT be required to 
complete any further essay assignments in this section of the module.  

 

WARNING AGAINST PLAGIARISM 

 
ASSIGNMENTS ARE INDIVIDUAL TASKS AND NOT GROUP ACTIVITIES (UNLESS 
EXPLICITLY INDICATED AS GROUP ACTIVITIES) 
Copying of text from other learners or from other sources (for instance the study guide, 
prescribed material or directly from the internet) is not allowed – only brief quotations are 
allowed and then only if indicated as such.  
You should reformulate existing text and use your own words to explain what you have 
read. It is not acceptable to retype existing text and just acknowledge the source in a 
footnote – you should be able to relate the idea or concept, without repeating the original 
author to the letter.  
The aim of the assignments is not the reproduction of existing material, but to ascertain 
whether you have the ability to integrate existing texts, add your own interpretation and/or 
critique of the texts and offer a creative solution to existing problems. 
Be warned: students who submit copied text will obtain a mark of zero for the 
assignment and disciplinary steps may be taken by the Faculty and/or University. It is 
also unacceptable to do somebody else’s work, to lend your work to them or to make 
your work available to them to copy – be careful and do not make your work available 
to anyone! 
Using material from a book, journal or Internet website in any of the prescribed assignments 
in this section of the module and pretending that it is your own work is deemed plagiarism if 
full information about your source is not provided. If the lecturer / facilitator cannot find the 
exact page in a book or article that you refer to, or the precise website (including date of 
access) you have used, you have not provided him or her with an adequate reference, and 
have, in effect, committed plagiarism, as you pretend that the intellectual labour of another 
person is your own. Therefore the following acts are deemed plagiarism: 
 

• Copying someone's exact words without acknowledgement.  

• Copying someone's words with some changes without acknowledgement.  

• Rewriting or summarising someone's thoughts and ideas entirely in your own 
words without acknowledgement.  

• Using even one phrase, one line, or one idea without acknowledgement.  
 
Plagiarism is a form of theft as it indicates the stealing of intellectual property. An 
assignment that reflects signs of plagiarism will be awarded a mark of zero (0%). If 
plagiarism is uncovered after an assignment has been marked, that mark will be revoked and 
zero (0%) awarded, irrespective of the consequences this may have for the student. If 
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plagiarism is extensive, the student may face disciplinary action, which may result in 
suspension, expulsion or de-registration from a module or even a programme. 
Do not be tempted to cut and paste material from the Internet into your assignments. It is 
remarkably easy to spot the change in register and (frequently) linguistic competence. You 
will almost certainly be caught out. 
 

KINDLY NOTE THAT YOU ARE OBLIGED TO STAPLE A DULY COMPLETED COPY OF 
THE DECLARATION THAT APPEARS BELOW TO EVERY SINGLE ONE OF YOUR 
ASSIGNMENTS FOR EDCC 514 BEFORE SUBMITTING IT FOR ASSESSMENT. 
 

DECLARATION 
 
I,                                                                (student number)                  , have read the 
information above and understand it. I know what plagiarism is and am aware of the 
consequences of committing plagiarism. I further declare: 
1. that the text and bibliography of this paper reflect the sources I have consulted, and 
2. that sections with no source references are my own ideas, arguments and/or 

conclusions. 
 
SIGNATURE:                                                                    DATE:  ______________________ 
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1 WHAT OF AN AFRICAN 
WORLD? AFRICAN 
PHILOSOPHY 

 
 

 
The time schedule for this Study Unit is approximately nine (9) study hours.  Please make 
doubly sure that you plan your time effectively. 

SCHEMATIC OVERVIEW 

African philosophy 

 

Different strands/kinds/modes of inquiry 
Ethnic philosophy 

Sage philosophy 

Political philosophy 

Pure philosophy 

 

Teaching and learning 
Use different ethnic and cultural groups in examples 

Tolerance, respect 

Group work 

Transmission of culture and traditions 

 

Main ideas 
Oral tradition 

Indigenous Knowledge Systems 

Anti-colonialism 

Cosmos 

Deity 



Study unit 1 

 

29 

Community  

Ubuntu/Ujamaa 

Humanness 

 

Some proponents 
Kwame Anthony Appiah, Kwasi Wiredu, Leopold Senghor 

 

Advantages       Disadvantages  
African identity      Not widely accepted       

Tradition important      Relies too much on tradition 

Cultural unity       More than one philosophy 

Participatory/group oriented  

LEARNING OUTCOMES 

After having studied this unit you will be able to 

• explain the central assumptions of African philosophy; 

• explain the different strands of African Philosophy 

• differentiate between African philosophy and Western philosophy; 

• describe ways which African philosophy can/cannot help us understand societal 
problems; 

• draw on African philosophy to apply in your teaching practice 

• draw on African philosophy to apply to problems of an ethical nature 

KEY CONCEPTS 
• Cosmos 

• Deity 

• Humanness 

• Community/communalism 

• Ubuntu/Ujamaa 

• Indigenous knowledge systems 
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INTRODUCTION  

Activity 1a 
Do you consider yourself as an African? Why/why not? 

 

 

 

 

 

African philosophy has its roots in oral tradition. Its written form dates back from the 
pharaohs in Egypt. In Africa south of the Sahara, written African philosophy emerged as a 
response to the way colonialism and imperialism subjugated (controlled or dominated) the 
cultural, scientific, economic and political lives of Africans. The post-colonial era in Africa 
revolves around the continued struggle for an ‘African’ identity’. African philosophy developed 
because African intellectuals sought to disprove the belief by western philosophers that 
Africans cannot develop a fully-fledged philosophy. African traditional thought was concerned 
with the nature of the cosmos, conceptions of deity, the philosophy of the mind, a 
communalist and humanistic notion of moral responsibility and consensual philosophy of 
politics. In the overview we talk about the four types/strands of African philosophy.  

OVERVIEW 
The most important aspect of African philosophy is that unlike western philosophy, which 
regards the individual as the centre of life, it puts the community first. This is evident in Julius 
Nyerere’s idea of Ujamaa; Kenneth Kaunda’s humanism; Kwame Nkurumah and Sekou 
Toure’s scientific socialism; Leopold Senghor’s Negritude, and Steve Biko’s Black 
consciousness. 
 

Now go back to your RW and read pages 51 – 55. In these pages you will read about the 
different types/strands of African philosophy. These include: sage, ethnic, political and pure 
philosophy. African philosophy emphasises the community and the sense of communalism 
that we as human beings should have. Tradition and culture play a major role in this way of 
thinking.  
 
Ubuntu/Ujamaa are considered as central ethical ideas of traditional African thought. Read 
about, specifically, Ubuntu, on page 54 in RW. 
 
Use the activities below to help you to discover by yourselves the importance of African 
philosophy in our lives. 

Activity 1b 
Other than the example given in the text you have just read, can you think of any other 
classic example of Ubuntu and/or Ujamaa that has become part of the South African history 
since the advent of democracy? 
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__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

________________________________________________________________________ 

Activity 1c 
Most traditional African communities have religious rites and rituals through which they 
communicate to their gods (ancestors or spirits). Can you briefly describe a set of religious 
rites and rituals that your community practices?  
__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

________________________________________________________________________ 

Activity 1d 
Over the years the Basotho people had a joint communal practice of working together as a 
team on family fields known as the Letsema. Describe a similar activity/activities that your 
community practices. Read study unit 4 and then explain how these activities might be 
ethical in nature. 
__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

________________________________________________________________________ 

Activity 1e 
In most traditional African cultures the political and social decisions are made by a gathering 
of senior men known as the Lekgotla (a national assembly). In modern-day democracies the 
Lekgotla is likely to come under heavy criticism. Can you think of any reasons why this might 
be the case? Would the Lekgotla still be considered an ethical tradition/custom at present? 
__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

________________________________________________________________________ 

Activity 1f 
One of the characteristic features of African philosophy is the oral tradition. This is the 
practice of story-telling that gets passed down from generation to generation, and has a 
specific moral purpose. Can you describe some of the morals that oral tradition seeks to 
uphold in your culture? 
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__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

________________________________________________________________________ 

PROBLEMS RESEARCHED BY AFRICAN PHILOSOPHY 

Activity 1g 
A central component of African philosophy is generally referred to as Indigenous African 
Knowledge Systems (IKS). This encompasses a broad range of issues, e.g. indigenous 
technologies, indigenous medicines, indigenous games, et cetera. Can you list examples in 
each of these categories that are still being practiced either in your community or a 
community you have knowledge of? 
__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

________________________________________________________________________  

APPLICATION IN PRACTICE 
There is a lot of talk about ‘Africanisation of the curriculum’ in education and training. This 
call is a call for an African-centred approach to educational discourse, for it is argued that all 
education in Africa must have Africa as its revolving point and focus, or else such education 
becomes alien, oppressive and irrelevant. The term ‘Africa’ does not mean a homogeneous 
conception of the term, but includes a variety of indigenous cultures characterised by diverse 
languages, beliefs, cultures and social practices. 

Activity 1h 
Imagine that you are a teacher at the Oprah Winfrey Leadership Academy for girls. How can 
you draw on African philosophy to instil a sense of Ubuntu and/or Ujamaa among the girls at 
a school that has raised concerns of the potential to alienate learners from their communities 
by exposing them to excessive luxury and privilege? 
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2 CAN WE CHANGE THE 
WORLD? CRITICAL THEORY 

 
 
 

 
The time schedule for this Study Unit is approximately nine (9) study hours.  Please make 
doubly sure that you plan your time effectively. 

SCHEMATIC OVERVIEW 

Critical theory 

Teaching and learning: 
Critical pedagogy 

Everybody has a voice 

Critical thinking – against marginalisation 

 

Main ideas: 
Ethics are important 

Criticism against power structures 

Focus on power games 

Want to liberate everybody from oppression 

Knowledge created by humans 

 

Some supporters 
Karl Marx, M Foucault, P Freire, J Habermas, H Marcuse, T Adorno, Frankfurt School 

 

Advantages     Disadvantages 
Realistically assess power structures  It may lead to despair 

Morals and ethics are important   Language is often difficult 

Unmask the powerful    It can become fanatical 
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Against marginalisation    It can be too idealistic 

Encourage emancipation 

 

Systems theory 
Life=huge number of complex systems 

 

Teaching and learning 
Understanding of systems 

Analysis of systems 

Changing of systems 

 

Main ideas 
Analysis 

Complexity 

Dynamic relations 

Problem-solving 

Systematic approach 

Wholeness 

Functionality 

 

Some supporters 
Ken Wilber, T Parsons, FJ Potgieter (Intulogy), engineers in general 

 

Advantages     Disadvantages 
Encourage logical analysis   No focus on ethics 

Disciplined thinking   Ignore problems of power 

Analytical thorough approach   No focus on emotions 
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LEARNING OUTCOMES 

After working through this unit you will be able to 

• explain what critical theory and systems theory entail 

• discuss the kind of problems to be solved by critical theorists and systems theorists 

• apply these theories in a teaching/training environment 

• give the advantages and disadvantages of espousing this way of thinking 

• draw on critical theory to apply to problems of an ethical nature 

KEY CONCEPTS 
• critical theory 

• oppression 

• emancipation 

• critical reflection 

• systems theory 

• wholeness 

• complexity 

• functionality 

• input x output 

INTRODUCTION 

Activity 2a 
Systems theory and critical theory both comment on the systems in which we live and how 
these systems influence our lives as a whole. How did the system (community/society) you 
live in influence your life? Do you consider this to be ethically justifiable? 
 

 

 

 

 

 

We will discuss both theories in more detail below. We will concentrate on critical theory in all 
the examples. 



Study unit 2 

 

36 

OVERVIEW 

Systems theory 
Ken Wilber (see page 75 RW) attempted to develop a new way of doing ‘science’ because 
he was of the opinion that Western thought remained dominated by empiricist concerns. 
 
A short summary of systems theory appears on pages 75-77 of RW. The first thing of note is 
that systems theory sees things as wholes. It does not believe that one would understand 
something better by splitting it up into parts. Modern systems theory is based on the idea that 
all systems share certain concepts. The following essentials are mentioned: 

• The parts of the system work together in some way 

• The system is a whole 

• All systems have goals 

• All systems have inputs and outputs 

• All systems take inputs and turn them into outputs 

• All systems absorb and generate some form of energy 

• Systems work in a certain order 
 

In many ways systems theory is problem-centered. It sees the world and human activity 
largely as a process of problem solving. 
 
Systems theory is not social critique – it is not idealistic in the sense that it criticises, for 
example, the capitalist system in the way critical theory would. Systems theory merely says 
there are different ways of looking at a problem. It also emphasises that problems are very 
complex and that our understanding of these problems is always incomplete.  
 
Although systems theory does not go out to reform the world, its questioning approach often 
reveals inconsistencies. It claims that social reformers often take an overly simplistic 
approach to society and the workings of society. 
 
Any system is part of the wider world. The education system for instance is a good example. 
It does not exist by itself; it takes place in a society. Education and training are carried out 
within a certain social system, as well as a particular education system. The purpose of 
education and training is to change and improve individual students’ own systems. What 
makes it so difficult is that these systems always feed on each other and the effect of this is 
impossible to predict. The learner’s own system contains so many possibilities that the 
education system cannot cater for all the needs of any one student. Then the whole class still 
needs to be taken into consideration and that makes it an almost impossible task. 
Furthermore training and education are carried out deliberately and one cannot predict how a 
learner will react to the compulsory learning input. No amount of good teaching guarantees 
any results. 
 

Activity 2b 
People are also systems. Explain how a person can be a system. 
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We are all made up of different elements forming systems. For instance, our minds and 
personalities have evolved in response to the problems we encounter in the greater 
environment around us. We are, however, in constant interaction with other systems, such as 
the community around us, the bigger society, our friends, our family, et cetera. 
 

The advantages of using systems theory are the following: 

• It is a simple philosophy in the sense that everything can be described as a system 
with a function 

• It encourages openness in the sense that scientists from different fields of research talk 
to each other 

• Systems theory can be applied to observe anything and everything.  

• It reveals blind spots in people’s thinking. 
 

The disadvantages could include: 

• It often uses difficult language to say something very simple 

• It is sometimes vague and impractical. It is often too abstract to be practical. 

• It ignores problems of power and prefers things to stay as they are, instead of 
considering change. 

Activity 2c 
Which specific systems in society influence education and training? In which manner does 
this influence take place? 
 

 

 

 

 

Critical theory 
Critical theory started in Germany in the 1930s. Since the 1960s it has developed from a 
German-based philosophy to a powerful influence throughout the world. The history of critical 
theory is on page 71 of RW. 
 
Critical theorists have a lot to say about power structures in society and their influence on 
society. They say that all forms of domination stop people from being free. 
 
Critical theorists believe they can offer us a comprehensive account of society and the 
production of knowledge. Their aim is the total emancipation (empowerment) of each and 
every human being from all forms of oppression. 
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Activity 2d 
Critical theory is about society and the way in which we are all dominated by society, the 
social structures and the power structures at a certain time. Read about power structures on 
pages 67 – 75 in RW. If you think about your own life, how were/are you oppressed or 
discriminated against by people in power? Is this ethically justifiable? 
 

 

 

 

 

Critical theorists believe that all of us are trapped by modern society. This is because modern 
society is run by technology which is developing too fast and which has become complex 
and alien to most people (compare also to the views of postmodernism). Critical theorists feel 
that the mass media make people passive and resigned about the problems created by 
authorities and that they brainwash people to adopt a particular point of view. 
 
Critical theorists believe that all societies have inequalities of wealth and status. This 
happens, because modern democratic societies are dominated and driven by the global 
money market and the mass media. The mass media encourages us to do things that serve 
the interests of the wealthy and the powerful and often people do not even know that they 
are manipulated. 
 
Critical theory wants us to critically reflect on society. We should try to discover the hidden 
assumptions that maintain existing power relations. We should look at what ‘enslaves’ 
people. Then we should try to alter social reality by the way we participate in it. 
 
According to critical theorists knowledge should not be manipulated by the powerful in 
society. Knowledge should be part of everyday life. Knowledge, including scientific 
knowledge is part of human existence and our need to ‘know’ is a human need. Science is a 
human activity carried out by humans. Wants, desires, emotions and personal convictions 
guide all human beings and thus also their scientific endeavour. Science, thus, cannot be 
totally neutral and objective. Knowledge cannot be seen separately from everyday practice. 
Critical theorists talk about praxis = theory-in-practice. 
 
Read about the advantages and disadvantages of critical theory on page 75 of RW. 

PROBLEMS RESEARCHED IN CRITICAL THEORY 
Researchers using critical theory will for instance look at the way in which educational and 
social reform is related to changing power structures in society.  They might also look at what 
happens in classrooms, lecture halls or in society itself and how these practices influence 
learners’ identities. 
 
The instrumental and manipulative approach of modern society is seen very clearly in 
modern education and training institutions. From the ages of 6 upwards, children are made to 
fit into the ‘system’. What would your reaction be to the following questions regarding the 
education system? 

Activity 2e 
How does our way of seeing education lead to discrimination and injustice? 
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What are the power relations that form the basis of education? Where do ethics fit into all of 
this? 
 

 

 

How is the way we think about education the effect of power and how do ethics and ethical 
systems influence our thinking in this regard? 
 

 

 

Learners are not the same as what they were in the Ancient Greek time. What is regarded as 
an ‘educated person’ today differs a lot from what was expected in the past. What is 
regarded as an ‘educated person’ in any society, however, is very much related to social and 
political conditions. 

Activity 2f 
In modern educational reform, educators have been eager to turn learners into problem-
solvers. Could all learners be moulded like this? Is this not a form of manipulation of learners 
to become what society wants them to become? What about each individual’s unique 
abilities? What is your reaction to this? 
 

 

 

 

The same kind of manipulation becomes part of curriculum development. Think about the 
following questions: 

Activity 2g 
In whose interest is the development of a specific curriculum? 

Who decides what needs to be taught? How would this be an ethically justifiable process? 

 

 

 

APPLICATION IN PRACTICE 
We believe that the most valuable contribution of critical theory to education has been the 
notion of questioning what is meant by ‘knowledge’. 
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Critical pedagogy is the term used to describe critical theories in education. One of the basic 
beliefs of critical pedagogy is that educational institutions and teaching do not educate 
people at all. It merely teaches people to accept power structures in society. 

Activity 2h 
We live in a society and time of ‘quick fixes’. We need to quickly ‘grab a bite’ when working, 
because we do not have enough time to sit and relax or talk to our fellow workers. Luckily we 
can get plastic containers with all kinds of quick food. Unfortunately these containers are 
being thrown all over the place and are often not biodegradable. Are you prepared to live 
with this kind of lifestyle in this kind of society? Somebody makes money out of us and then 
we help messing up the environment? We give little attention to communication skills and to 
building relations with our fellow workers. What could be a solution to this kind of problem? 
 

 

 

 

 

If you did come up with a solution, you most probably reflected critically on the situation and 
on society. You were thinking like a critical theorist. 
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1 WHERE IN THE WORLD ARE 
WE GOING TO? 
POSTMODERNISM 

 
 
 

 
The scheduled study duration of this study unit is approximately nine (9) study hours.  Please 
make doubly sure that you plan your time effectively. 

SCHEMATIC OVERVIEW 

Postmodernism 
 

Teaching and learning 
Questioning of all truths 
Teaching as dialogue/questioning 
Self-empowerment 

 

Main concepts and ideas 
Grand narratives  - need to silence dominant voices – no single truth 
Linguistics – language games 
Truth and falsity – human creation 
Critique of reason 
Imagery and symbolism 
Values/ethics 

 

Some proponents 
Jacques Derrida, Michel Foucault Jean Baudrillard, Jacques Lacan 
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Advantages      Disadvantages  
Re-assess quality of our lives    May encourage negative attitudes 

Resist pressure to be workaholics   Do not provide alternatives  

Leads to more creative energy   Discourage disciplined effort 

Question claims of rigid morality   May lead to despair 

Encourage freer lives     Elitist and inaccessible  

LEARNING OUTCOMES 

After working through this unit you will be able to 

• explain the central assumptions of postmodernism; 

• compare postmodernism and other philosophies; 

• describe ways in which postmodernism can/cannot help us understand problems; 

• draw on postmodernism to apply in your teaching practice. 

• draw on postmodernism to apply to problems of an ethical nature 

KEY CONCEPTS 
• Modernism 

• Postmodernism 

• Grand narratives 

• Linguistics 

• Critique of reason 

• Imagery and symbolism 

INTRODUCTION 
Postmodernism is a philosophical mode of inquiry that raises important questions and 
challenges our faith in modernism. Modernists have a very strong belief in the power of 
science and scientific discoveries. Technology is seen as the solution to most problems. 
They believe that human beings can master themselves and the world around them by 
careful, logical reasoning.  
 
Postmodernism invites us to rethink our belief in science and scientific progress. For 
instance, what drives us as human beings? Do our lives have meaning outside of mere 
scientific discoveries? Are we all merely reasonable individuals? What about our desires, 
hopes, wishes, dreams, aspirations and nightmares? Can Modernity, which relies on 
science, explain these? What about the make-believe world of neon advertising screens, 
giant billboards and glass lifts, man-made lakes, aquariums, bird houses found in shopping 
malls, or images and dreams in the make-believe world of modern cinemas? And what about 
failed intimate relations, routine trouble with neighbours or colleagues at work, violent crime, 
racial unrest, rampant unemployment, widening gap between the rich and poor, political and 
religious fundamentalism? Postmodernism recognises that while these issues sound silly and 
trivial, and may not be scientifically explained, they do shed some light on “what it means to 
be human” 
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OVERVIEW 
Postmodernism’s disbelief in our powers of reasoning to liberate us, its radical scepticism 
and finally its rejection of all meta-narratives have made it either hated or loved in education 
and training institutions, depending on the emotions it evokes. Postmodernism defies 
definition, therefore there does not exist one definite definition for the concept (see page 114 
– RW). 
 
The main ideas of postmodernism are summarised on pages 114-119 (RW). 

Activity 3a 
Australian actor and film maker Mel Gibson made the movie, The Passion of the Christ, 
which caused so much anger, especially at the Vatican, Rome, and in Tel Aviv, Israel for its 
depiction of the violence meted out on Jesus, and on perceived anti-Jewish views. How do 
you think a postmodernist would have reacted to all the fuss the movie caused? Was the 
making of this film ethically justifiable in your opinion? Justify your answer. 
__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

_________________________________________________________________________ 

Activity 3b 
Postmodernism believes that people get excited about images beamed during advertising. 
Do you agree? If yes, can you think of an advertisement that excites you? Tell us why. 
__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

_________________________________________________________________________ 

Activity 3c 
Our lives are imprisoned by so much technology: cell phones, SMSs, digital cameras, 
satellite TV (e.g. DSTV in South Africa), computers, the Internet, e-mail, MP3s, 3G data 
cards, I-pods, heart rate monitors, etc. Describe how you see life without these contraptions.  
__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

_________________________________________________________________________ 

Activity 3d 
Read the description of the work and thoughts of French postmodernist writer Michel 
Foucault, on page136 (RW). Foucault believed schools were based on “military ideals of 
punctuality, discipline, neatness, submissiveness and authority”. Is there anything wrong with 
these ideals, or any of them? Are these ideals ethically justifiable? Justify your answer. 
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__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

_________________________________________________________________________ 

Activity 3e 
On the same page, page 118 (RW), Jean Baudrillad, another French postmodernist, 
concludes that because of consumerism, excessive buying of commodities, “human society 
is now in a deeply alienated state”. What you think Baudrillad means by this? 
__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

_________________________________________________________________________ 

Activity 3f 
Now go to study unit 4 (Ethics and education). What similarities/differences can you find 
between postmodernism and current attempts at justifying ethically defensible behaviour? 
__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

_________________________________________________________________________ 

APPLICATION IN PRACTICE 
Imagine a scenario in which modernity, which ushered in science and all the progress of 
science from which we are now benefiting, never occurred. How do you think human beings 
would have dealt with life without all the discoveries of the modern scientific world? – If there 
were plagues like smallpox, polio, tuberculosis (TB) without vaccines, or if urgent 
communication with far way relatives in cases of emergency just wasn’t possible? (It now 
takes only two hours to fly from Johannesburg to Cape Town, or just under an hour to drive 
from Pretoria to Johannesburg; we use technological equipment such as telephone, faxes, e-
mails, SMS’, etcetera.) 
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2 ETHICS AND EDUCATION 
 
 
 
 
 

 
The time schedule for this Study Unit is approximately thirteen (13) study hours.  Please 
make doubly sure that you plan your time effectively. 

 
BACKGROUND 
There are many aspects to the study of Ethics. The word derives from the Ancient Greek 
word ethikos, meaning habit or custom.   According to the Internet Encyclopedia of 
Philosophy, refers to a branch of philosophy which “involves systematizing, defending and, 
and recommending concepts of right and wrong conduct”.  
 

Look up the Wikipedia version and see what other aspects “ethics” entail.  

 
Ethics, along with Aesthetics, make up sub-branches of axiology, which is a branch of 
philosophy.  As a sub-branch of philosophy it ponders over questions such as “What is the 
best way for people to live? What actions are right or wrong in particular circumstances?” In 
practice, ethics seeks to bring an understanding on questions of morality by defining 
concepts such as good and bad, right and wrong, virtue vice, justice and crime.  Moral 
reasoning is thus an individual or collective reasoning on what, morally, one ought to do.  
In Ancient Greece one of the questions that Socrates has asked on which we continue to 
ponder is what do we actually mean when we ask, “How one should live?”. What moral 
philosophy or ethics tries to clarify is very much related to Socrates’ question. Another 
general question we might ask is, in a given situation is “what should I do from an ethical 
point of view?” This type of question implies moral considerations.  
 

People have the capacity to make choices and to act in accordance with the choices they 
make. These choices are based on personal and socially constructed values, assumptions 
and beliefs. This personal set of values, assumptions and beliefs informs our understanding 
of what is morally right or wrong and of the type of conduct that would be just, fair, ethical 
and equitable. Moral reasoning is thus an individual or collective reasoning about what, 
morally one ought to do.  
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According to Lategan, ethics deal with three concepts, namely “responsible acts based on 
making choices to get growth in the desired direction”, (3) and may also include power 
arrangements in society.  Furthermore, ethics may be linked with responsibility: the way in 
which people behave being of benefit to others. This implies a caring approach regarding 
people or things that we come into contact with; having good relations with others; 
maintaining a positive attitude to influence a given situation; finding solutions to problems of 
our time; and being able to regulate oneself  (Lategan: 86-87).  
 
THINKING ACTIVITIES 
 
Discuss the following question with your colleagues and then formulate your own 
answer: 
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
________________________________________________________________________ 
 
Do members of your class show a common understanding regarding what is right, in matters 
such as crime, equality and justice in South Africa? Discuss. 
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
________________________________________________________________________ 
 
PHILOSOPHICAL APPROACH 
There have been various philosophical approaches and ideological analyses that we use as 
frameworks to increase our understanding of many problems that we have to face on a daily 
basis in the classroom. These models and frameworks analyses usually reflect particular 
ideologies of their authors. While philosophy as a study has wonderful tools at its disposal, 
particularly our ability to deploy abstract, argumentative writing, the large, it is the basic 
questions that early teachers like Socrates have asked that will remain (Williams: 1). There 
have been attempts to explain ethical questions according to some pattern. Some have 
foregrounded the notion of obligation or duty as an important ingredient, the idea that a 
certain act will most probably result in the best consequences in our having a duty to bring 
out beneficial outcomes. 
 
WORLDVIEW VERSUS IDEOLOGY 
Various authors have distinguished between ‘worldview’ and ‘ideology’, and referred to 
approximately the same entity in our lives when we make choices about life’s conundrums. A 
worldview or ideology, we said, is a set of fundamental convictions about all the things in our 
respective life worlds, whereas in an ideology in extreme form these fundamental convictions 
seem to become basic truths and driving forces when taking choices or engaging in action. 
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For all intents and purposes, however, we can use 'worldview' and 'ideology' as references to 
our basic view of life and its challenges. 
An ideology could be described as basic analysis of reality with particular proposals of how 
matters can and should work. According to Bernard Williams morality can be viewed as a 
particular variety of ethical thought (Williams: 174). In order to have a deeper understanding 
of the concept one needs to have closer look at a particular concept, moral obligation.  
 
THINKING ACTIVITIES 
 
Discuss the following questions with your colleagues and then formulate your own 
answer below: 
 
1) Do you think school curricula spend enough time reflecting on ethics? Discuss. 
2) Have you noted socio-political topics which educators are reluctant to address in the 
classroom? Discuss. 
3) Is the study of ethics important? Discuss. 
4) How should teachers be able to demonstrate the relevance of ethics when teaching 
various subjects? Discuss. 
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
________________________________________________________________________ 
 
ETHICAL THEORY 
According to Bernard Williams an ethical theory is a more ambitious kind of structure. It is 
defined by Williams as “a theoretical account of what ethical thought and practice are, which 
account either implies a general test for the correctness of basic ethical beliefs and principles 
(Williams: 7).  
There seems to be four main philosophical theories of morality which could potentially unlock 
our understanding of moral education. The liberal tradition has been deemed to have roots in 
the Enlightenment, and has largely been associated with Immanuel Kant; and later Kantian 
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thinkers such as John Rawls and his disciples. Secondly has been communitarianism; third, 
virtue ethics; and finally care ethics. 
 
KANTIAN LIBERALISM 
According to Noddings and Slote, Kantian ethics have until recently been the dominant trend 
in academic moral and political philosophy; and John Rawls and his students have been the 
leading practitioners of Kantian ethics (Noddings & Slote: 341). The roots of Kantianism are 
in the Enlightenment belief in the universal power of individual human reason, which might 
be invigorated by rational social rules and institutions which would not tolerate any 
interference from religious, cultural, and ethnic differences that have traditionally divided 
communities (Noddings & Slote: 341). 
Immanuel Kant and his successors have argued that all genuinely moral considerations in 
the final analysis lie in the agent’s will. They have posited that one’s position in a social 
structure cannot require them to act in a particular way, if what is required of, if such actions 
are a moral kind. They posit that “to act morally is to act autonomously, not as a result of 
social pressure” (Williams: 7).  
According to Bernard Williams, the basic ethical concern is to bring about more welfare or 
utility in the world rather than less (Williams: 77). John Rawls’s theory elaborates the idea of 
a fair system of arrangements is one that parties can agree to without agreeing how it will 
benefit them personally (Williams: 78). In its most familiar versions, utilitarianism starts from 
ideas of welfare, or of people’s interests.  According to Williams its objective consists of 
considering everyone’s welfare under various alternative outcomes and compounding it. 
Utilitarianism takes facts of individual welfare as the basic subject matter of ethical thought. 
Variants of utilitarianism disagree about how welfare is to be assessed. However, all the 
varieties agree on aggregating welfare, and adding together the welfare of all the individuals 
involved (Williams: 77-81).  
 
COMMUNITARIANISM 
The general Kantian paradigm of morality has been challenged in recent years, notably by 
communitarians, who argue that communities, social contexts and different ways of life lie at 
the centre of morality. According to Nodding and Slote, communitarians question the moral 
powers of individual cognition and reason, as well as the emphasis on the autonomous, 
individual rights and universal principles. Communitarians hold that since communities differ 
in their traditions and values, “there can be no universal enlightened morality grounded in an 
appeal to forms of reason or rationality that are the same for everyone everywhere” 
(Noddings & Slote: 341).  
According to Ruiz pedagogy has owed a debt to Kantian thought. In practice the existence of 
other anthropologies has been ignored. However, it could be argued that morality the outlook 
of all of us, not just an invention of philosophers (Williams: 174). In the morality system, 
moral obligation is expressed in a conclusion that is directed toward what to do, is governed 
by moral reasons, and is concerned with a particular situation (Williams: 175).  
Unlike Kantian thinking, there are other anthropologies that explain the human being not as 
autonomous, but as a social being.  According to Ruiz the hegemony of Kantian thinking has 
not allowed any other interpretation of the human being, who is made into an abstract entity, 
ideal, without environment, ahistorical, his condition as an end in itself. This, unfortunately, 
has denied a reality: that a human being cannot be explained without others, without the 
other (Ruiz: 287). 
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THINKING ACTIVITIES 
 

How do you think an ‘anthropological’ approach might be useful in teaching? 

 
VIRTUE ETHICS 
Virtue ethicists urge towards returning to the questions asked by the Greeks, such as 
Socrates’ question on how we should live, concerning the ethical and morality. They argue 
that moral questioning should not only concern our obligations but also the development of 
our characters and our potential towards virtuous habits concerning our relations with fellow 
humans. Perceiving another individual’s pain, desiring to assist and choosing to act on that 
desire, will according to virtue ethicists, become a virtuous habit and eventually result in 
virtuous societies.  
 
THINKING ACTIVITIES 
 

Which virtues do you identify with, and why? 

 
CARE ETHICS 
According to Noddings and Slote an ethic of care see moral education depending on children 
being able to come to an intelligent emotional understanding of the harmful effects of their 
actions as well as reaching a deeper understanding on defensible ways of living. 
Care ethicists people’s well-being as paramount and not on moral principles, duties or 
nobility. Care ethicists emphasise the connection between people. This connection concerns 
not only how we are connected to others but also our ability to aid or harm others. The Care 
ethicist’s challenge to liberal morality concerns the belief that universal principles of right, 
reciprocity and justice are traditionally male moral concerns and that women are more 
concerned with a morality of care in a relationship with others. They argue that both men and 
women have the capacity to care for others, in spite of many societies associating a caring 
disposition only with women. 
It could be argued that “education in a sense is the discipline that focuses on tomorrow’s 
generation; who and what people will be (and become), how they will be (and become), how 
they will work, what their needs are going to be, what they will (and should be entitled to and 
what their rights should be”.  
 
THINKING ACTIVITIES 
 
1) Consider the obligations which teachers have. Do you think teaching is a calling or 
profession?  
2) What should we, as future teachers be doing improve a caring attitude in schools? 
3) How are we going to live? 
4) How are we going to meet this responsibility? 
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__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
________________________________________________________________________ 
 
THINKING ACTIVITIES 
 
Write down how you think the three basic concepts of ethical conduct, namely a) 
responsible acts, b) making choices and c) growth in the desired direction relate to 
education, per se. 
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
________________________________________________________________________ 
 
According to Okoro Kingsley, traditional African education was aimed at developing the total 
man and making him or her responsible member of the community. The curricular included 
physical, mental, spiritual and moral development of the citizens. The thrust of the moral 
education was solidarity. This concept is defined in many African societies by different terms. 
Some of these terms are Ibuanyi danda, Ubuntu, Ujamaa. Regrettably, this social philosophy 
has been neglected in modern Africa. Okoro Kingsley argues that if Africa is to rediscover 
her potential, she must re-introduce or incorporate her moral values into her educational 
system, with certain modifications to meet the contemporary demands (Okoro Kingsley: 143).  
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Following on Levinas, Ruiz argues that there needs to be a new concept of ethics which 
translates into the development of empathy, of dialogue, of sympathetic solidarity as the 
main condition of a moral relationship (Ruiz: 280). What a moral person is to be able to take 
responsibility for another person. 
 
THINKING ACTIVITIES 
 
Discuss the following question with your colleagues and then formulate your own 
answer below: 
 
In a multicultural society such as ours should we incorporate traditional moral values 
into pedagogy? How do you think this might be done? 
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
________________________________________________________________________ 
 
It could be argued that in Western culture the sense of right and wrong has been eroded 
largely as a result of Western education that leaves little room for moral education, and that 
what is needed is an education that responds to the freeing of the whole man and “the 
uplifting of our continent from the cesspool of poverty, ignorance, disease, undue 
dependence on Western technology and the loss of the sense of community and failure of 
governments” (Stan chu ilo: 9).    
According to Higgs (2003:16-17) African philosophy can contribute to the transformation of 
educational discourse in South Africa, in particular empowering communities to participate in 
their own educational development, since it “...respects diversity, acknowledges lived 
experience and challenges the hegemony of Eurocentric forms of knowledge” (Waghid 128). 
African communities can use “whatever intellectual skills they possess to eliminate the 
various dimensions of the African predicament” (Waghid: 128). Waghid posits that central to 
Higgs’s argument in defence of a form of human activism which could ameliorate the 
disempowered African condition is the notion of ubuntu or humaneness. Waghid describes 
Ubuntu as a form of humanism which could engender “communal embeddedness and 
connectedness of a person to other person”.  He points out that Higgs’s understanding of 
Ubuntu “could orient an African philosophy of education towards the cultivation of virtues 
such as kindness, generosity, compassion, benevolence, courtesy and concern for others” 
(Waghid: 129).   
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THINKING ACTIVITIES 
 
Discuss the following questions with your colleagues and then formulate your own 
answer below: 
 
1) Do you think the current South African curriculum leaves enough room for moral 
education? 
2) Which school or societal problems might be attributed to teachers not being able to take 
responsibility for learners? 
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
________________________________________________________________________ 
 
According to Bonnett and Cuypers concern about the nature of freedom and its relationship 
to education has had a large influence on issues of autonomy and authenticity in education 
(Bonnett & Cuypers: 326). Whereas educational philosophers in the “rationalist tradition tend 
to see autonomy as making rationally informed decision with the help of broad compulsory 
curriculum providing the necessary knowledge base; the close relationship between 
autonomy and education has been contested in contemporary political philosophy and 
philosophy of education (Bonnett & Cuypers: 334).  In the case of philosophers following an 
“existentialist” version of autonomy, authenticity is more critical. For the latter, the call to be 
authentic entails the ability to be true to oneself (Bonnett and Cuypers: 327).  
Ruiz argues that it is not possible to educate without recognizing, without being willing to 
receive.  The reality of the subject is not just about personal characteristics, but a socio-
cultural baggage and lifestyle that they bring (Ruiz: 276). According to Ruiz, “any action on 
the part of the teacher in the course of implementing classroom strategies must necessarily 
be mediated by his way of behaving and acting in the classroom “(Ruiz: 274-5). “This 
baggage cannot be discarded and always accompanies any professional action in the 
classroom. It has been asserted that without abstaining from what is being taught and how it 
being taught, not much attention is paid to the why of teaching (Ruiz: 274).  Following 
Levinas (1993) it is argued that to educate means taking to the extreme the prohibition of 
reducing what is other to sameness (Ruiz: 275). 
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THINKING ACTIVITIES 
 
Discuss the following questions with your colleagues and then formulate your own 
answer below: 
 
1) What is your understanding of sameness?  
2)  Is ‘sameness’ a good or bad thing?  
3)  Does it necessarily obliterate ‘difference’? 
4)  When does sameness lower the image of the teacher or student?  
5)  Which activities might promote solidarity between teacher and student in the classroom? 
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
________________________________________________________________________ 
 
According to Bonnett and Cuypers in order to facilitate authentic learning the teacher needs 
to empathize with the learners – to develop a feel for the quality of their current engagement 
by “listening” (339). To do this genuinely, the teacher needs to also engage with the 
traditions of thought in which statements from students are embedded, and to offer further 
refinement and deepening of the learner’s thinking. In other words, the task of the teacher is 
to help the learner develop own their sense of what is demanded in the learning situation and 
provide an enabling environment for this to happen.  Bonnett and Cuypers hold that teaching 
has to be both demanding and accepting of the learner, that the content of the curriculum 
has to arise without restrictions from this engagement. In other words, the content cannot be 
specified in detail by those external to the situation. The importance of student authenticity is 
that it has an internal relationship with personal significance in learning, moral education, 
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interpersonal understanding and education for democratic citizenship (Bonnett & Cuypers: 
339).  
 
Read the article by Ruiz. 
 
THINKING ACTIVITIES 
 
Discuss the following questions with your colleagues and then formulate your own 
answer below: 
 
1) Does ‘sameness’ promote respect for the teaching profession? 
2) Can you think of other ways of achieving this? Does the socialising of teachers and 
learners outside school premises promote virtues of ‘sameness’? 
3) Does a teacher socialising with students in taverns with outside school premises promote 
a sense of shared values? 
4) Do you consider teaching is a calling or profession? 
5) What should be done to curb the scourge of corruption in education?  
6) Can society make moral agreements about what is acceptable behaviour? 
7) Do you think the relationship between teacher unions and learners is a moral one? 
8) Is it possible for one teach without dominance of the other? 
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
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__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
________________________________________________________________________ 
 
Read the article by Ruiz again. 
 
It has been said that to educate means stepping out of oneself and seeing the world through 
the experience of the other person (Ruiz:275). In order to do this the teacher needs to 
“abdicate any form of power because the ‘other’ can never be an object of dominance, 
possession or intellectual conquest. Ruiz contends that moral relationship between teacher 
and student is the most radical relationship, and this is translated into an attitude of reception 
and a commitment to the learner, which to take responsibility for him or her (Ruiz: 271-2). 
 
THINKING ACTIVITIES 
 
Discuss the following questions with your colleague and then formulate your own 
answer below: 
 
1) What aspects of socio-cultural baggage are educators often reluctant to accept or admit? 
2) Are students normally accepted for who they are? Give reasons. What are the reasons 
that willingness to receive might not come about?  
3) Are concerns from communities you come from covered in your curriculum? 
4) Whose agenda do you think receives more attention in your study materials? 
5) In what ways do you think that the relationship between student and education is 
necessarily a moral one? 
6) In what ways does the teacher appear to exhibit moral authority in her relationship with the 
learner? 
7) Is it always possible to separate pedagogic competence and moral competence in 
education? 
8) Do you think the teaching environment both in the classroom and school make a moral 
relationship between learners and educators possible? 
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
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__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
________________________________________________________________________ 
 
ETHICS & EFFICIENCY 
 
Read the article by Ruiz again. 
 
Over the past decades pedagogical research and practice has been shaped largely by the 
pursuit of efficiency.  According to Ruiz there has been concern about the level of 
rationalization and the optimisation of effort in the teaching profession. It has been argued 
that the “dominant use of technological reason in education converts our students into 
efficient, specialized machines”. This has meant that the teaching of moral values is often 
considered as secondary (Ruiz 272). What appears to be lacking has been the realisation 
that anthropology plays an indispensable part in pedagogy. 
 

Use a good dictionary to look up the word positivist. Write down your answer here: 

__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
________________________________________________________________________ 
 
It has been argued that pedagogical competence has been revolved around the 
programming of content so that students are able to teach efficiently. The teacher is the one 
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that transmits while the student receives. Do you think that implementation of teaching 
strategies takes into account the different worldviews and unique experiences of students? 
 
Discuss the following questions with your classmates and then formulate your own 
answer below: 
 
1) Do you think greater use of technology has given rise to better education of all the 
dimensions of a person to the same degree?  
2) Does the use of technology, particularly eFundi, make it easier for students to behave 
ethically in class assignments and tests? 
3) Do you think that the dominant use of technological reason in education converts students 
into efficient, specialised machines? 
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
________________________________________________________________________ 
 
According to Ruiz [dominant] feature of rational and scientific pedagogy is [greater adoption] 
of technology in schools to a teaching style that valorises academic and educational results 
as an indicator of quality. [What about the South African context?]  The education system put 
many of its resources into improving results, without associated improvements in character of 
the learner [ethical, free thinking citizens]. The whole enterprise of education has centered 
largely on intelligence and the development of skills and abilities (Ruiz 273). In teaching 
methodologies there seems to be a [dominance] of developing cognitive skills rather than 
[humanistic] skills. 
 
Discuss the following questions with your classmates and then formulate your own 
answer below: 
 
1) Consider the recent attempts by the Gauteng Provincial Education department to 
introduce the use of tablets in schools. What problems have been experienced regarding 
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their use? Do you foresee the obstacles surrounding the implementation plan as being wholly 
technology being technical or ethical? Give reasons. 
2) Do a search on articles explaining low achievement rates in schools, is this because of 
lack of technology or moral unstableness on the part of stakeholders? 
 
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
________________________________________________________________________ 
 
YOUTH AND MORALITY 
 
A. C. Grayling thinks that we need to rethink our definition of ‘morality as it is presently 
understood and return to the richer and more inclusive classical conception of ‘ethics’.  To 
him, the notion of morality applies just to part of life; for example, to the undesirability of 
sexual infidelity or lying. The ancient Greeks took a different view, he agrues. For them the 
whole of life is an ethical matter (Grayling 9).  
A.C. Grayling posits that there is often a lack of agreement about where the horizons of 
acceptable conduct lie. This lack of agreement is oftentimes seen as a mark of moral 
disarray. He argues that “such panic goes with belief that, until recently, there were higher 
and more widely shared moral standards in our society, making it a safer – indeed a 
comfortable – place to be” (Grayling 7). 
According to Grayling moral panics occur because the increased availability of information 
about what happens in our society is not matched by a public capacity to reflect upon and 
make sense of it. He argues that [our] populations are not incapable of engaging sensibly 
with new and evolving moral demands (Grayling 8). 
 
Discuss the following questions with your classmates and then formulate your own 
answer below: 
 
1) Do you think drugs, teenage pregnancy and other related problems in schools have 
become more threatening to the morality, or exaggerated? 
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2) How do you think delinquency in schools among educators and learners should be 
addressed? 
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
________________________________________________________________________ 
 
In a US study which explored teacher perspectives on the use of socio-scientific issues and 
on dealing with ethics in the context of science instruction there was skepticism by teachers 
about the ability to fully engage with learners regarding socio-scientific issues. Whilst some 
teachers found these helpful they also felt limited by the amount of time that could be 
devoted to these topics. Also, teachers cited lack of appropriate resources and training, and 
were sensitive to any topics which challenged or threatened local industry. The study 
highlighted the importance of teachers understanding local culture and the need for 
administrative support for dealing with controversial curricular decisions (Sadler 356).  
 
THINKING ACTIVITIES 
 
Discuss the following questions with your colleagues and then formulate your own 
answer below: 

 
1) What do you think could be contributing factors impeding students from fully taking 
advantage of ethics-related courses?   
2) Do you think religious education lessons will improve learners’ (as well as educators’) 
moral fibre, as well as their understanding of socio-scientific issues? 
3) What should be done to improve training in ethics in schools?  
 
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
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__________________________________________________________________________
________________________________________________________________________ 
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
________________________________________________________________________ 
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